
1 
 

Observation/Participation Experience (OPE) 

Rubric Scoring Guide 
 

To: Host Teacher 
 
The following scoring guide is to be used as a reference in conjunction with the Observation/Participation Experience rubric.  In this 
document, you will see Possible Critical Attributes and Examples of behaviors demonstrated by the participant for each domain and 
feature of the rubric.  The OPE rubric is used for fieldwork across all Robert Wesleyan Teacher Education Initial Certification programs.   
 
Each fieldwork experience is tiered in its level of required participant involvement (by course for Traditional Undergraduate and by term 
for Pathway to Teaching and Initial Graduate).  Please see the rubric cover letter for what is required of your participant at this stage in 
their course or term work.  Therefore, the following scoring guide includes many possible examples of behaviors the participant may 
exhibit in order to be scored at a level for the corresponding criteria.  The participant is not expected to demonstrate all of the examples 
in a feature for a score at a criteria level. 
 

I. Domain 1: Professionalism (page 2) 
 

II. Domain 2: Context for Learning (page 5) 
 

III. Domain 3: Planning and Preparation (page 8) 
 
IV. Domain 4: Assessment Strategies, Analysis and Evaluation (page 11) 
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Domain 1: PROFESSIONALISM 
 
InTASC Standards: 
Standard #9:  Professional Learning and Ethical Practice: The teacher engages in ongoing professional learning and uses evidence to continually 
evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), 
and adapts practice to meet the needs of each learner. 
 

 
4 3 2 1 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

1A 

The participant (‘s)… 

 always provides 
timely/appropriate notice if not 
able to attend or needs to 
reschedule. 

 always engages the host teacher in 
discussion of teaching and 
learning, and classroom 
experience, in person and/or by 
email. 

 regularly consults with the host 
teacher to deepen understanding 
of exceptional and diverse learner 
needs and options for adapting 
instruction. (InTASC, p. 20) 

 collaborates with the host teacher 
to receive and analyze feedback on 
the effects of their actions on 
learners and school personnel and 
apply it to improve practice. 
(InTASC, p. 43) 

 takes a leadership role in his/her 
relationship with students, the 
host teacher and related 
personnel.  

The participant (‘s)… 

 consistently provides 
timely/appropriate notice if not 
able to attend or needs to 
reschedule. 

 consistently engages host teacher 
in discussion of teaching and 
learning, and classroom 
experience, in person and/or by 
email. 

 frequently consults with the host 
teacher to deepen understanding 
of exceptional and diverse learner 
needs and options for adapting 
instruction. (InTASC, p. 20) 

 readily accepts and seeks critique 
and suggestions for improvement 
in meeting each learner’s needs 
from the host teacher. (InTASC, p. 
39) 

 have supportive relationships with 
students, the host teacher and 
related personnel.  

 seeks to foster respectful 

The participant (‘s)… 

 occasionally provides 
timely/appropriate notice if not 
able to attend or needs to 
reschedule. 

 occasionally engages host teacher 
in discussion of teaching and 
learning, and classroom 
experience, in person and/or by 
email. 

 occasionally consults with the host 
teacher to deepen understanding 
of exceptional and diverse learner 
needs and options for adapting 
instruction. (InTASC, p. 20) 

 reluctantly receptive to critique 
and suggestions for improvement 
in meeting each learner’s needs 
from the host teacher. (InTASC, p. 
39) 

 have cordial relationships with 
students, the host teacher and 
related personnel. 

 quality of interactions between 

The participant (‘s)… 

 rarely provides timely/appropriate 
notice if not able to attend or 
needs to reschedule. 

 rarely engages host teacher in 
discussion of teaching and 
learning, and classroom 
experience, in person and/or by 
email. 

 rarely or never consults with the 
host teacher to deepen 
understanding of exceptional and 
diverse learner needs and options 
for adapting instruction. (InTASC, 
p. 20) 

 does not accept critique and 
suggestions for improvement in 
meeting each learner’s needs from 
the host teacher. (InTASC, p. 39) 

 relationships with students, the 
host teacher and related personnel 
are characterized by negativity or 
combativeness.  

 is disrespectful toward students or 
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 demonstrates knowledge and 
caring about individual students’ 
lives beyond the class and school. 
(Danielson, p. 35) 

 always uses appropriate language 
and tone when interacting with 
students, teachers, administrators 
and other staff members. 

communication among all 
members of the learning 
community. (InTASC, p. 21) 

 consistently uses appropriate 
language and tone when 
interacting with students, 
teachers, administrators and other 
staff members. 

teacher and students, or among 
students, is uneven, with 
occasional disrespect or 
insensitivity. (Danielson, p. 34) 

 occasionally uses appropriate 
language and tone when 
interacting with students, 
teachers, administrators and other 
staff members. 

insensitive to students’ ages, 
cultural backgrounds, and 
developmental levels. (Danielson, 
p. 34) 

 rarely uses appropriate language 
and tone when interacting with 
students, teachers, administrators 
and other staff members. 

1B 

 is committed to deepening 
awareness and understanding the 
strengths and needs of diverse 
learners. (InTASC, p. 38) 

 respects and encourages students’ 
efforts. (Danielson, p. 35) 

 is considered a leader in terms of 
honesty, integrity, and 
confidentiality. (Danielson, p. 104) 

 demonstrates sensitivity to 
diversity among students 
(including, for example, special 
needs, language, socioeconomic 
and cultural factors) 

 is a thoughtful and responsive 
listener and observer. (InTASC, p. 
21) 

 makes general connections with 
individual students. (Danielson, p. 
35) 

 is honest and known for having 
high standards of integrity. 
(Danielson, p. 104) 

 demonstrates awareness of 
diversity among students 
(including, for example, special 
needs, language, socioeconomic 
and cultural factors) 

 

 notices the needs of students but 
is inconsistent in addressing them. 
(Danielson, p. 104) 

 attempts to make connections 
with individual students, but 
student reactions indicate that 
these attempts are not entirely 
successful. (Danielson, p. 34) 

 is honest. (Danielson, p. 103) 

 demonstrates limited awareness of 
diversity among students 
(including, for example, special 
needs, language, socioeconomic 
and cultural factors) 

 does not notice the needs of 
students. (Danielson, p. 104) 

 displays no familiarity with, or 
caring about, individual students. 
(Danielson, p. 34) 

 is dishonest. (Danielson, p. 103) 

 does not demonstrates awareness 
to diversity among students 
(including, for example, special 
needs, language, socioeconomic 
and cultural factors) 

1C 

 is consistently on time and rarely 
absent.  If there is a rare occasion 
where he/she will be tardy, it is 
communicated well in advance to 
the host teacher. 

 is always dressed professionally or 
“like a teacher” (i.e. no jeans or t-
shirts with graphics).  There are no 
concerns about the school 
appropriateness of his/her 
clothing. 

 is occasionally tardy and/or absent 
with or without communication to 
the host teacher. 

 is almost always dressed 
professionally (i.e. may 
occasionally wear jeans).  There 
are no concerns about the school 
appropriateness of his/her 
clothing. 

 complies with district regulations. 
(Danielson, p. 104) 

 has been tardy and/or absent 
several times with or without 
communication to the host 
teacher.  His/her tardiness may 
impact the flow of instruction. 

 is sometimes dressed 
professionally or there are 
concerns about the 
appropriateness of his/her clothing 
in a school setting. 

 complies with district regulations 

 is consistently tardy and/or absent 
with or without communication to 
the host teacher.  His/her tardiness 
impacts the flow of instruction. 

 does not dress professionally and 
his/her appearance is somewhat 
messy or unkempt.  There are 
serious concerns about the 
appropriateness of his/her clothing 
in a school setting. 

 willfully rejects district regulations. 
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 complies completely with district 
regulations. (Danielson, p. 104) 

 regularly contributes to and leads 
significant classroom activities. 

 is highly proactive in serving 
students with little to no direction 
from the host teacher. (Danielson, 
p. 104) 

 speaks clearly and effectively, 
providing an exceptional speaking 
model for students 

 frequently volunteers to 
participate in classroom activities.  

 actively addresses student needs 
with little direction from the host 
teacher. (Danielson, p. 104) 

 speaks clearly and effectively, 
providing a good speaking model 
for students. 

most of the time. (Danielson, p. 
104) 

 When asked, the participant 
participates in classroom activities.  

 requires consistent direction from 
the host teacher to assist where 
necessary. 

 speaks somewhat clearly and 
effectively in a manner that 
provides a satisfactory speaking 
model for students.  

(Danielson, p. 104) 

 avoids involvement in classroom 
activities.  

 does not take initiative to assist 
with instruction and requires much 
prompting from the host teacher 
to do so. 

 body language indicates feelings of 
discomfort or insecurity. 
(Danielson, p. 34) 

 speaks in a manner that is not clear 
and does not provide a good 
speaking model for students 
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Domain 2: CONTEXT FOR LEARNING 
 
InTASC Standards: 
Standard #1: Learner Development: The teacher understands how learners grow and develop, recognizing that patterns of learning and development 
vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally 
appropriate and challenging learning experiences. 
Standard #2: Learning Differences: The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive 
learning environments that enable each learner to meet high standards. 
Standard #3: Learning Environments: The teacher works with others to create environments that support individual and collaborative learning, and 
that encourage positive social interaction, active engagement in learning, and self-motivation. 
Standard #4: Content Knowledge: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches 
and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 

 

 
4 3 2 1 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

2A 

The participant (‘s)… 

 cites intra- and interdisciplinary 
content relationships. (Danielson, 
p.9) 

 stimulates learner reflection on the 
connection between prior content 
knowledge and new ideas and 
concepts. (InTASC, p. 26) 

 demonstrates an appreciation for 
multiple perspectives within the 
discipline and facilitates learners’ 
critical analysis of these 
perspectives. (InTASC, p. 24) 

 any lesson plans presented reflect 
recent developments in content-
related pedagogy. (Danielson, p.9) 

 any lesson plans presented 
demonstrate awareness of 

The participant (‘s)… 

 can identify important concepts of 
the discipline and their 
relationships to one another. 
(Danielson, p. 9) 

 provides clear explanations of the 
content and often activates 
students’ prior knowledge when 
introducing new ideas. (Danielson, 
p. 9) 

 communicates concepts, processes 
and knowledge in the discipline, 
and uses vocabulary and academic 
language that is clear, correct and 
appropriate for learners. (InTASC, 
p. 25) 

 any lesson plans created are 
entirely suitable to the content. 

The participant (‘s)… 

 understanding of the discipline is 
rudimentary. (Danielson, p. 8) 

 knowledge of prerequisite 
relationships is inaccurate or 
incomplete. (Danielson, p. 8) 

 any lesson plans presented 
represent limited instructional 
strategies, and some are not 
suitable to the content. (Danielson, 
p. 8) 

 may provide somewhat inaccurate 
feedback to students’ questions. 

The participant (‘s)… 

 makes content errors. (Danielson, 
p. 8) 

 does not consider prerequisite 
relationships when planning. 
(Danielson, p. 8) 

 any lesson plans presented use 
inappropriate strategies for the 
discipline. (Danielson, p. 8) 
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possible student misconceptions 
and how they can be addressed. 
(Danielson, p.9) 

(Danielson, p. 9) 

 answers students’ questions 
accurately and provides feedback 
that furthers their learning. 
(Danielson, p. 9) 

2B 

 There is no disrespectful behavior 
among students under the 
supervision of the participant. 
(Danielson, p. 35) 

 assist learners in developing 
abilities to participate in 
respectful, constructive discussions 
of content in small and whole 
group settings. (InTASC, p. 40) 

 supports norms that include 
thoughtful listening, building on 
one another’s ideas, and 
questioning for clarification. 
(InTASC, p. 40) 

 communicates passion for the 
subject. (Danielson, p. 39) 

 Student behavior is entirely 
appropriate; any student 
misbehavior is very minor and 
swiftly handled under the 
supervision of the participant. 
(Danielson, p. 47) 

 silently and subtly monitors 
student behavior. (Danielson, p. 
47) 

 Talk between the participant and 
students are uniformly respectful. 
(Danielson, p. 35) 

 values the role of learners in 
promoting each other’s learning 
and recognizes the importance of 
peer relationships in establishing a 
climate of learning. (InTASC, p. 21) 

 assists in managing the learning 
environment, organizing, allocating 
and coordinating resources (e.g., 
time, space, materials) to promote 
learner engagement and minimize 
loss of instructional time. (InTASC, 
p. 23) 

 communicates the importance of 
the content and the conviction 
that with hard work all students 
can master the material. 
(Danielson, p. 39) 

 demonstrates a high regard for 
students’ abilities. (Danielson, p. 
39) 

 insists on precise use of language 
by students. (Danielson, p. 39) 

 Overall, student behavior is 
generally appropriate under the 
supervision of the participant. 
(Danielson, p. 47) 

 frequently monitors student 

 attempts to respond to 
disrespectful behavior among 
students, with uneven results. 
(Danielson, p. 34) 

 energy for the work is neutral, 
neither indicating a high level of 
commitment nor ascribing the 
need to do the work to external 
forces. (Danielson, p. 38) 

 conveys high expectations for only 
some students. (Danielson, p. 38) 

 primary concern appears to be to 
complete the task at hand. 
(Danielson, p. 38) 

 response to student misbehavior is 
inconsistent: sometimes harsh, 
other times lenient. (Danielson, p. 
46) 

 disregards disrespectful 
interactions among students. 
(Danielson, p. 34) 

 conveys that there is little or no 
purpose for the work, or that the 
reasons for doing it are due to 
external factors. (Danielson, p. 38) 

 conveys to at least some students 
that the work is too challenging for 
them. (Danielson, p. 38) 

 does not correct students when 
they use language incorrectly. 
(Danielson, p. 38) 

 does not monitor student behavior 
or assist in responding to 
disruptive behavior. (Danielson, p. 
46) 
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behavior. (Danielson, p. 47) 

 response to student misbehavior is 
effective. (Danielson, p. 47) 
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Domain 3: INSTRUCTIONAL PLANNING AND PRACTICE 
InTASC Standards: 
Standard #1: Learner Development: The teacher understands how learners grow and develop, recognizing that patterns of learning and development 
vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally 
appropriate and challenging learning experiences. 
Standard #2: Learning Differences: The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive 
learning environments that enable each learner to meet high standards. 
Standard #4: Content Knowledge: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches 
and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
Standard #7: Planning for Instruction: The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
Standard #8: Instructional Strategies: The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 

 

 
4 3 2 1 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

3A 

The participant (‘s)… 

 when possible, explains or 
reinforces content clearly and 
imaginatively, using metaphors 
and analogies to bring content to 
life. (Danielson, p. 57) 

 uses rich language, offering brief 
vocabulary lessons where 
appropriate, both for general 
vocabulary and for the discipline. 
(Danielson, p. 57) 

 when possible, models higher 
order questioning skills related to 
content areas (e.g., generating 
hypotheses, taking multiple 
perspectives, using metacognitive 
processes) and engages learners 
and/or assists with activities that 

The participant (‘s)… 

 when possible, states or reinforces 
clearly, at some point during the 
lesson/task/activity, what the 
students will be learning. 
(Danielson, p. 57) 

 when communicating with 
students, vocabulary is appropriate 
to students’ ages and levels of 
development. (Danielson, p. 57) 

 when possible, engages learners in 
generating ideas for multiple ways 
to achieve a particular outcome or 
set of outcomes (InTASC, p. 18) 

 actively seeks out information 
about learner interests in order to 
engage learners and/or assist with 
developmentally appropriate 

The participant (‘s)… 

 when possible, provides little 
reinforcement, elaboration or 
explanation about what the 
students will be learning. 
(Danielson, p. 56) 

 when communicating with 
students, vocabulary is too 
advanced, or too juvenile, for 
students. (Danielson, p. 56) 

 explanation of the content consists 
of a monologue, with minimal 
participation or intellectual 
engagement by students. 
(Danielson, p. 56) 

 makes perfunctory attempts to 
incorporate students’ questions 
and interests into the 

The participant (‘s)… 

 when possible, does not convey or 
reinforce to students what they 
will be learning. (Danielson, p. 56) 

 communications include errors of 
vocabulary or usage or imprecise 
use of academic language. 
(Danielson, p. 56) 

 ignores indications of student 
boredom or lack of understanding. 
(Danielson, p. 78) 

 vocabulary is inappropriate to the 
age or culture of the students. 
(Danielson, p. 56) 

 brushes aside students’ questions. 
(Danielson, p. 78) 

 makes no attempt to adjust the 
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develop these skills. (InTASC, p. 40) 

 poses questions that elicit learner 
thinking about information and 
concepts in the content areas as 
well as learner application of 
critical thinking skills such as 
inference making, comparing, and 
contrasting. (InTASC, p. 40) 

 anticipates specific needs or 
misconceptions and addresses 
them by planning scaffolds and/or 
differentiated instruction. (InTASC, 
p. 35) 

 seizes on a teachable moment to 
enhance a lesson. (Danielson, p. 
79) 

learning experiences. (InTASC, p. 
18) 

 describes specific strategies 
students might use, inviting 
students to interpret them in the 
context of what they’re learning. 
(Danielson, p. 57) 

 if appropriate, models the process 
to be followed in the task. 
(Danielson, p. 57) 

 makes adjustments to lessons, 
when improvising becomes 
necessary. (Danielson, p. 79) 

lesson/task/activity. (Danielson, p. 
78) 

 attempts to adjust lessons are 
partially successful. (Danielson, p. 
78) 

lesson in response to student 
confusion. (Danielson, p. 78) 

3B 

 differentiates learning experiences 
for individual student needs. 
(Danielson, p. 25) 

 when possible, learning activities 
are differentiated to encourage 
individual students to take 
educational risks. (Danielson, p. 
17) 

 assist with and/or plans a variety 
of resources and learning 
experiences that build cross-
disciplinary skills and are matched 
to the experience, needs and 
interests of individuals and groups. 
((InTASC, p. 35) 

 lesson outcomes/objectives 
represent a range of types: factual 
knowledge, conceptual 
understanding, reasoning, social 
interaction, management, and 

 differentiates learning experiences 
that are suitable to groups of 
students in the class. (Danielson, p. 
17) 

 when possible, learning activities 
represent high expectations and 
rigor. (Danielson, p. 17) 

 makes learning experiences and 
content relevant to learners. 
(InTASC, p. 35) 

 lesson outcomes/objectives are 
related to “big ideas” of the 
discipline and in terms of what the 
students will do. (Danielson, p. 17) 

 assists in varying the learning 
activities to involve whole group, 
small group and individual work, to 
develop a range of learner skills. 
(InTASC, p. 23) 

 shows some evidence of 
differentiating learning 
experiences for groups of students 
or individual students. 

 learning activities are uneven or 
may be unrealistic about time 
expectations. (Danielson, p. 24) 

 assists with and/or plans learning 
experiences that represent a 
mixture of low expectations and 
rigor. (Danielson, p. 16) 

 learning activities reflect important 
learning in the discipline. 
(Danielson, p. 16) 

 lesson outcomes/objectives are 
written in terms of what students 
will learn rather than do. 
(Danielson, p. 16) 

 learning activities are uneven—

 does not show evidence of 
differentiating learning 
experiences for groups of students 
or individual students. 

 learning activities are boring 
and/or not well aligned to the 
instructional goals. (Danielson, p. 
24) 

 does not assist with and/or plan 
experiences or experiences lack 
rigor  

 learning activities do not represent 
important learning in the discipline 
(Danielson, p. 16) 

 lesson outcomes/objectives are 
not suitable for many students in 
the class or are not clear or stated. 
(Danielson, p. 16) 

 learning activities are not 



10 
 

communication. (Danielson, p. 17)  

 connects learning experiences to 
previous and future learning. 
(Danielson, p. 17) 

 learning activities provides 
students the time needed to be 
intellectually engaged. (Danielson, 
p. 69) 

 learning activities are well 
structured, with reasonable time 
allocations. (Danielson, p. 25) 

suitable in parts but rushed or 
dragging in others. (Danielson, p. 
68)  

structured or sequenced and are 
unrealistic in their expectations. 
(Danielson, p. 24) 

 learning activities drag or are 
rushed. (Danielson, p. 68) 

3C 

 when given the opportunity, 
imaginatively integrates 
technology resources into learning 
activities.  

 poses questions that elicit learner 
thinking about information and 
concepts in the content areas as 
well as learner application of 
critical thinking skills such as 
inference making, comparing, and 
contrasting. (InTASC, p. 40) 

 engages learners in a variety of 
learning experiences to capitalize 
on strengths and build areas of 
development that are weaker. 
(InTASC, p. 18) 

 builds on and uses student 
responses to questions in order to 
deepen student understanding. 
(Danielson, p. 63) 

 engages all students in the 
discussion. (Danielson, p. 63) 

 when given the opportunity, 
integrates technology resources 
into learning activities. (InTASC, p. 
35) 

 invites students to explain their 
thinking as part of completing 
tasks. (Danielson, p. 69) 

 activities provide opportunity for 
higher-level thinking. (Danielson, p. 
25) 

 uses open-ended questions, 
inviting students to think and/or 
offer multiple possible answers. 
(Danielson, p. 63) 

 makes effective use of wait time. 
(Danielson, p. 63) 

 engages most students, even those 
who don’t initially volunteer. 
(Danielson, p. 63) 

 when given the opportunity, 
attempts to integrate technology 
resources into learning activities. 

 frames some questions designed 
to promote student thinking, but 
many have a single correct answer, 
and the teacher calls on students 
quickly. (Danielson, p. 62)  

 learning tasks are a mix of those 
requiring thinking and those 
requiring recall. (Danielson, p. 68) 

 calls on many students, but only a 
small number actually participate 
in the discussion. (Danielson, p. 62) 

 when given the opportunity, does 
not attempt to integrate 
technology resources into learning 
activities. 

 learning tasks/activities and 
materials require only recall or 
have a single correct response or 
method. (Danielson, p. 68) 

 questions are rapid-fire and 
convergent, with a single correct 
answer.  

 questions do not invite student 
thinking. (Danielson, p. 62) 

 facilitates discussion only between 
him/herself and students; students 
are not invited to speak directly to 
one another. (Danielson, p. 62) 

 does not ask students to explain 
their thinking. (Danielson, p. 62) 

 allows only a few students 
dominate the discussion. 
(Danielson, p. 62) 
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Domain 4: ASSESSMENT STRATEGIES, ANALYSIS & EVALUATION 
InTASC Standards: 
Standard #6: Assessment: The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction: The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

 

 
4 3 2 1 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

Possible Critical 
Attributes/Examples 

4A 

 when given the opportunity, uses 
data from formative assessments 
to identify adjustments in 
planning. (InTASC, p. 36) 

 when given the opportunity, uses 
data from multiple types of 
assessments to draw conclusions 
about learner progress toward 
learning objectives that lead to 
standards. (InTASC, p. 31) 

 when possible, engages learners in 
assessing their own learning. 
(InTASC, p. 36) 

 when given the opportunity, uses 
ongoing methods to assess 
students’ skill levels and designs 
and activities/instruction 
accordingly. (Danielson, p. 13) 

 seeks out information from all 
students about their cultural 
heritages. (Danielson, p. 13) 

 seeks out information about 
students with disabilities and 
incorporates medical and/or 
learning needs into lesson plans. 

 participates in conversations with 
the host teacher to improve 
instructional practice based on 
formative and/or summative 
assessment data. (InTASC, p. 31) 

 identifies learners who need 
additional support and/or 
acceleration and designs learning 
experiences to support their 
progress. (InTASC, p. 35) 

 can identify learners with similar 
strengths and/or needs. (InTASC, p. 
36) 

 has a good idea of the range of 
interests of students in the class. 
(Danielson, p. 13) 

 recognizes how diverse learners 
process information and develop 
skills. (InTASC, p.19) 

 is aware of the different cultural 
groups in the class. (Danielson, p. 
13) 

 is aware of the special needs 
represented by students in the 

 in conversation, the participant 
may cite developmental theory but 
does not seek to integrate it into 
lesson planning. (Danielson, p. 12) 

 is aware of the different ability 
levels in the class but tends to 
teach to the “whole group.” 
(Danielson, p. 12) 

 recognizes that students have 
different interests and cultural 
backgrounds but rarely draws on 
their contributions or 
differentiates materials to 
accommodate those differences. 
(Danielson, p. 12) 

 is aware of students with 
disabilities but does not seek to 
understand the implications of that 
knowledge. (Danielson, p. 12) 

 does not understand child 
development characteristics and 
has unrealistic expectations for 
students. (Danielson, p. 12) 

 does not try to ascertain varied 
ability levels among students in the 
class. (Danielson, p. 12) 

 is not aware of students’ interests 
or cultural heritages. (Danielson, p. 
12) 

 takes no responsibility to learn 
about students with disabilities. 
(Danielson, p. 12) 
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(Danielson, p. 13) class. (Danielson, p. 13) 

4B 

 prompts and assists learners in 
examining his/her work and 
making improvements. (InTASC, p. 
32) 

 assists in implementing strategies 
to prepare learners with special 
needs for the demands of 
assessments (InTASC, p. 33) 

 makes the standards of high-
quality work clear to students. 
(Danielson, p. 75) 

 feedback includes specific and 
timely guidance, at least for groups 
of students. (Danielson, p. 75) 

 elicits evidence of student 
understanding. (Danielson, p. 75) 

 communicates the standards of 
work to students.  

 makes attempts to engage 
students in self- or peer 
assessment. (Danielson, p. 74) 

 monitors understanding through a 
single method, or without eliciting 
evidence of understanding from 
students. (Danielson, p. 74) 

 feedback to students is vague and 
not oriented toward future 
improvement of work. (Danielson, 
p. 74)  

 feedback is global or directed to 
only one student. (Danielson, p. 
74) 

 makes no effort to determine 
whether students understand the 
learning activity/lesson. 
(Danielson, p. 74) 

 gives no indication of what high-
quality work looks like. (Danielson, 
p. 74) 

 provides no feedback. (Danielson, 
p. 74) 
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